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Report Summary 

This is an evaluation of the findings of the pilot programme for Kick Ash, a young 

person led smoke free programme in Cambridgeshire.  The work is based on 1 

secondary school and 10 pathfinder primary schools with the aim of informing the ‘roll 

out’ and development of Kick Ash across Cambridgeshire for 2011-2014.   

 

Kick Ash is a multi-component programme that includes prevention, cessation, 

advocacy and enforcement. Fifteen year old (Year 10) students are recruited from a 

variety of social groups to work as mentors for 10 to 13 year olds.  Mentors self-

select to lead on projects with Trading Standards, smoking cessation or 

communication.    

 

An extensive qualitative evaluation provided valuable insight to roll out the 

programme for 2010/11.  A significant decrease was observed by the Health Related 

Behaviour Survey in the percentage of Year 8 (2.5%) and Year 10 (5%) students who 

reported smoking at least one cigarette in the last week between 2008 and 2010.  

This cannot be directly attributed to the Kick Ash programme, however, these results 

do provide an indication that it has made a significant contribution and we hope to 

see a further downward trend.  
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Background 

Smoking remains the main cause of preventable disease and premature death in the 

United Kingdom (DOH 2009).  The NHS Information Centre (2008) reports that 32% 

of young people aged 11-15 have tried smoking and of those 6% report to be regular 

smokers (self defined); however there are substantial variances in these rates across 

England.  The Smoking Kills: White Paper (1998) reported that 82% of adult smokers 

began the habit when they were a teenager.  Adult smoking cessation services are 

well established across Primary Care Trusts (PCT) in England and the recent 

‘smoking ban’ has provided structural environmental support for those wishing to quit 

(ASH 2006).  

 

Prior to the launch of Kick Ash (September 2009), there was no specialist smoking 

cessation service for young people in Cambridgeshire and work to prevent the 

uptake of smoking within this group was limited. In 2008, the UK Department of 

Health (DoH) highlighted that the evidence base for working with young people was 

still developing. It did however outline that an effective tobacco control approach to 

smoking in young people should incorporate education methods that de-normalise 

smoking as a habit, young people specific treatment services and enforcement of 

smoking regulations.  

 

Evidence of need   

The World Health Organisation (2008) estimate that 5.4 million people a year die of 

tobacco related illness such as heart disease and lung cancer, accounting for 1 in 10 

deaths worldwide. In England this equates to 87,000 people per year costing the 

NHS an estimated £1.5billion (DoH 2008).  The Smoking Kills: White Paper (1998) 

highlighted that someone who starts smoking aged 15 is three times more likely to 

die of cancer due to smoking than someone who starts in their mid-20s.  This was 

further reiterated in 2008 when the ‘Beyond Smoking Kills’ report published that two 

thirds of regular smokers start before they are 18 and that tobacco control should 

focus on preventing this uptake.  A survey carried out for the NHS Information Centre 

(2008) on young people aged 11-15 found that in the week prior to the survey 9% of 

boys and 11% of girls had smoked a cigarette and 76% of this group reported that 

they would find it difficult to stop smoking . 

 

In Cambridgeshire, data from the Health Related Behaviour Survey (Schools Health 

Education Unit [SHEU] 2008) indicated that the percentage of pupils who smoked 
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one or more cigarettes in the previous week in Year 8 was 4% boys and 6% girls; 

and by Year 10, 12% boys and 18% girls.  Compared to 2006, the figure for Year 8 

boys remained the same but there was a 1% decrease in Year 10 boys and a 2% 

decrease in girls in Year 8 and a 3% decrease in Year 10 girls. This data for 2008 

was cross analysed with other health indicators and found in Year 8, 46% of smokers 

compared to 12% of non-smokers reported being ‘not at all’ or ‘not much’ happy with 

life. Similarly 85% of Year 10 smokers compared to 41% of non-smokers reported 

drinking alcohol in the last week.  

 

In 2006, a joint business case was put forward by NHS organisations, 

Cambridgeshire County Council Personal, Social and Health Education (PSHE) 

Service and Trading Standards for Local Public Service Agreement reward funding.  

The district councils endorsed this project and £180,000 was awarded to develop a 

young person smoking prevention and cessation project over 3 years.   

 

 

Summary 

• Smoking remains the main cause of preventable disease and premature death 

in the United Kingdom (DoH 2009). 

• In Cambridgeshire there is no specialist service support programme for young 

people.  Other than in the school curriculum there is little preventative work 

being done across the county.  

• The Health Related Behaviour Survey (2008) for Cambridgeshire indicated that 

the percentage of pupils defining themselves as regular or occasional smokers 

in Year 8 as 4% boys, 6% girls and by Year 10, 12% boys and 18% girls.   

• A multi-component programme including NHS Cambridgeshire and 

Cambridgeshire County Council was awarded funding for development.  

 

 

   

Why young people smoke 

Understanding why young people take up smoking and why they continue to smoke 

is key in developing appropriate public health interventions.  Jarvelaid (2004) noted 

that initiation of smoking in young people is an indicator that they may have 

psychosomatic distress, suicidal thoughts and depressed mood status.  Similarly 

Pingree et al (2004) states that negative emotional states predict smoking uptake 

and behaviour.  In addition to this the proportion of children reporting that they worry 
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‘quite a lot’ was higher amongst smokers than non-smokers (Health Related 

Behaviour Survey, 2008).   

 

However, Woods (2008) highlighted ‘personal choice in decision making’ as a major 

contributing factor for young people to initiate smoking.  The concept of making their 

first adult choice, linked closely with the social motivations; to look good in front of a 

friend or to be the same as them. Moreover, smoking was cited as a way of entering 

into desired friendship groups, linking smoking to the formation of friendships (Aloise-

Young et al 1994). Further to this Scales et al (2009) described young people’s 

perception of how many of their peers were smoking to be higher than was the 

reality, theorizing the media would have some influence on this belief.   

 

Young people are exposed to tobacco advertising through a number of channels; 

film, the internet, video games, music videos and television (Scales et al 2009).  It is 

not just the advertising itself but the way smoking has been framed within the media 

as something you do for stress relief or something to turn to when your personal life 

is in crisis.  Moreover, around two thirds of young people reported that smoking 

reduces stress (NHS Information Centre 2008).  Scales et al (2009) reported that 

young people believed that they were not influenced by the media but that other 

viewers would be.  

 

In the UK, the age restriction on cigarettes was increased from 16 to 18 in 2007 and 

for the first time a decline was shown in the number of cigarettes sold to underage 

smokers (NHS Information Centre 2008).  In 2006, 38% of 15 year olds had tried to 

buy cigarettes from a shop compared to 23% in 2008. However, just over 1 in 3 

young people bought their cigarettes from a newsagent, tobacconist or sweetshop.  

The proportion of regular smokers who bought cigarettes from vending machines 

also continued to fall; in 2008 12%, compared with 17% in 2006.  However, the 

Association of Convenience Stores responded to the DoH consultation on tobacco 

control (2008) stating that the increase in age restrictions has lead to an increase in 

proxy purchasing.  This was reiterated in the findings from the NHS Innovation 

Centre stating that ‘In 2008, around half of all pupils who regularly smoked 

purchased cigarettes from other people (52%), an increase of 12 percentage points 

from 2006’. 

 

Subjective norm is a key component to predicting behaviour (Corcoran 2007) and 

standards set at home will influence the behaviours that young people adopt 
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(Muilenburg et al 2009).  One study has shown that 99% of regular smokers lived 

with at least one smoker (Woods 2008).  Further to this the amount of pupils who 

smoke increases proportionally with the number of smokers in the home (NHS 

Information Centre 2008).  Conversely smoking cessation rates are higher in homes 

that do not allow smoking (Muilenburg et al 2009). 

 

In 2008, ASH reported that the more deprived you are the more likely you are to 

smoke and this cuts across all age groups.  Salonna et al (2008) confirmed that in 

15-19 year olds an increase in unhealthy health-related behaviour was related to 

socioeconomic position.  People from lower socioeconomic groups also find it harder 

to stop smoking due to the increased amounts of nicotine they take on when they 

smoke (Acheson 1998) and it also appears that children adopt the intensity of 

smoking from their role models (ASH 2008) which correlates to components of the 

Social Learning Theory; observational learning (US National Cancer Institute 2005).  

 

 

Summary  

• Woods (2008) highlighted ‘personal choice in decision making’ as a major 

contributing factor for young people to initiate smoking. 

• Young people are exposed to tobacco advertising through a number of 

channels; film, the internet, video games, music videos and television (Scales 

et al 2009).   

• Just over 1 in 3 young people bought their cigarettes from a newsagent, 

tobacconist or sweetshop (NHS Information Centre 2008). 

• 99% of regular smokers lived with at least one smoker (Woods 2008).   

• In 2008, ASH reported that the more deprived you are the more likely you are to 

smoke and this cuts across all age groups.   

 

 

Evidence for Interventions 

To date, tobacco prevention programmes for young people have included school 

based programmes based on information giving (Thomas & Perera 2009). They have 

shown an increase in knowledge and understanding but there is little evidence to 

suggest they influence behaviour (Botvin & Griffin 2004). There has been some 

limited success in programmes that utilise social influence and social skills training 

(Thomas & Perera 2009) where students learn to cope with peer pressure and avoid 

high-risk taking situations (Botvin & Griffin 2004). Other school based approaches 
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include peer support programmes like the ASSIST project in Wales which is guided 

by the Diffusion of Innovation Theory (cited in Corcoran 2007, p7) using young 

peoples informal channels of communication to influence a reduction in smoking 

(Campbell et al 2008).   

 

Mass media campaigns like the ‘Truth Campaign’ in Florida have reported some 

success (Bergsma 2004) utilising components of communication theory and 

empowerment education to influence young peoples beliefs and attitudes about the 

tobacco industry and create a public agenda and cultural norm to prevent the uptake 

of smoking.  A similar approach has been adopted by the DYMST youth advocacy 

project in Liverpool, empowering young people to voice their opinions about tobacco 

and influence the Smoke Free Agenda (Liverpool PCT 2009).   

 

In addition to these, smoking cessation services for young people have included one 

to one counselling based on Prochaska and Diclemente’s Stages of Change Theory 

(cited in Corcoran 2007, p17), both inside and outside the school setting (Erol & 

Erdogan 2008, Patten et al 2008). Group based smoking cessation programmes 

based on both the stages of change theory and social cognitive theory like the ‘Kic 

the Nic’ programme in Canada (Health Canada 2009). There are also internet 

interventions for adolescents such as stompoutsmoke.blogspot.com which despite 

often high usage show little effect in smoking cessation; reportedly due to their 

inability to address self-efficacy (Patten et al 2008).      

 

 

Summary 

• School based programmes with limited success have included; information 

giving, social skills training and peer support programmes.   

• Mass media campaigns and youth advocacy programmes help create a public 

agenda and cultural norm to prevent the uptake of smoking. 
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The Intervention (Kick Ash) 

The overall aim is to implement a young person centred approach to prevent the 

uptake of smoking amongst young people and to inform the development of a young 

people sensitive smoking cessation service(s). 

 

The programme named as Kick Ash by the young people is a multi-component 

approach that includes prevention, cessation, enforcement and advocacy. It is 

multifaceted to include a peer mentoring programme led by Year 10 (15/16 yrs old) 

students who deliver bespoke PSHE Units of work to Year 8 (13 yrs old) and Year 

5/6 (10/11 yrs old) on  the influences on their decision making around smoking and 

related risk taking behaviour.  The mentors elect to be part of a specialist interest 

group and work with either, CAMQUIT (the smoking cessation team), Trading 

Standards or the communications team.   

 

The programme adopts a community development approach and is based on the 

principles of partnership and community empowerment and is led by young people 

for young people. Young mentors are recruited who represent a wide cross section of 

students from varying social groups.   

 

One secondary school was recruited to act as a pilot school for the programme 

based on smoking prevalence and willingness to participate. Following the pilot 

programme, the intention is to introduce a phased programme across 

Cambridgeshire over three years involving a further 9 secondary schools and 50% of 

their partner schools. Schools will be targeted where rates of smoking amongst 

young people are higher as identified by the Health Related Behaviour Survey 

(2008). 

 

The key stakeholders for this programme include the five district councils and 

Cambridgeshire County Council,  (PSHE Service, Trading Standards, Locality Teams 

and Communications Lead), NHS Cambridgeshire, the pilot school and future 

schools recruited to the project, the Local Stop Smoking Service and the Tobacco 

Control Alliance. Furthermore, to endorse the development of this project (Labonte 

and Laverack 2001), young people guide and participate in the interventions.  The 

project coordinator will be teaching in-house staff to deliver this style of ‘young 

person participatory approach’ for future programmes to encourage sustainability.   
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The Pilot Programme: Overall aims and key activitie s 

The aim was to work with one pilot secondary school to inform the development and 

‘roll out’ of the intervention programme (Kick Ash) across a further 9 Cambridgeshire 

secondary schools over a three year period.  The school selected as the pilot school 

had experience in delivering peer mentoring programmes, was ready and committed 

to taking part and was one of the ten secondary schools with the highest levels of 

smoking amongst pupils in Years 8 and 10 in Cambridgeshire. The pilot programme 

included interventions to: 

 

1. Review and develop the PSHE curriculum to ensure issues relating to tobacco 

linked to work on risk taking behaviour and the development of resilience.  

2. Develop the school’s curriculum provision and to trial and implement a peer 

mentoring/support programme led by up to thirty Year 10 pupils (age 15/16 

years) in the school and in half of the school’s partner primary schools.  

3. Increase parent/carer awareness of influences on young people’s smoking 

related behaviour and to engage their support for the programme. 

 

4. Support young people in the pilot school to interrogate and respond to the 

findings of the schools Health Related Behaviour Survey (2008) results around 

smoking and risk taking behaviour.  

5. Make full use of the Health Related Behaviour Survey (2008) as a means of 

measuring the increase in the percentage of young people who smoke one or 

more cigarettes a week and to help those who wanted to quit smoking.  

6. Train up to 30 peer mentors to lead education programmes to prevent the 

uptake of smoking amongst children and young people and for initial 

intervention on smoking cessation in school settings prior to any referral to 

CAMQUIT. 

7. Establish robust evaluation processes to enable the project methods and 

outcomes to be analysed and shared to help shape best practice for tobacco 

control and young people. 

8. Undertake business advice visits, accompanied by mentors from the Trading 

Standards Group, to premises in the school’s catchment area that sell tobacco 
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products.  Visit to include the delivery and explanation of the Challenge 25 

pack, a No ID No Sale pack (if necessary) and information from the mentor 

about Kick Ash. 

 

9. Undertake a programme of underage sales test purchasing BEFORE a 

business advice visit to measure the premises’ current compliance with the law. 

 

10. Undertake a programme of underage sales test purchasing AFTER a business 

advice visit to measure the premises’ compliance with the law and the 

effectiveness of the Challenge 25 pack. 

 

11. Take relevant enforcement action (such as a formal caution) of the 

individual/premises where underage sales of tobacco have taken place for the 

second time after business advice visit has already been completed. 

 

12. Engage the mentors and young people in developing the branding and design 

of the programme and to lead its promotion and communication within the 

school and the wider community. 

 

Funding  

Local Public Service Agreement (LPSA) reward funding was secured to pay for an 

overall school facing project coordinator within the PSHE service and a Trading 

Standards Officer.  In July 2010 the LPSA reward funding was withdrawn.  NHS 

Cambridgeshire and Cambridgeshire County Council are jointly funding the school 

facing coordinator for the second year of this project; Trading Standards are 

continuing to support the programme in-kind.  To ensure the future development and 

sustainability of Kick Ash alternative sources of funding are being sought and in 

particular from the Big Lottery and Reaching Communities Programme.   
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Evaluation framework  

The evaluation framework for the pilot school supported the objectives listed above.   

 

Impact How this will be measured 

Reduced number of Year 10 (15yr olds) 

and Year 8 (11/12yr olds) who self report 

smoking in the past week.  

Health Related Behaviour Survey (2008) 

Reduced number of illegal tobacco sales. Test purchasing 

Increased number of smoking cessation 

clinics. 

Four week quitters 

Increased number of positive news 

stories about being smoke free. 

Press coverage  

Process How this will be measured  

Number of people involved with the 

programme. 

Number of mentors, young people 

signing the Kick Ash pledge, number of 

Year 8 students taught, Year 5/6 (primary 

school) students taught and number of 

business visits.  

Participant views  Focus group and one to one interviews 

with mentors. 

Feedback forms from all sessions 

Key stakeholder views Facilitated review process with Kick Ash 

Reference Group. 

Summary and the way forward for year 2.  
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Base Line Data 

 

• In 2008, the pilot school had 4.5% of Year 8s and 18 % of Year 10 students 

stating that they had had one or more cigarettes in the past week ranking it in the 

first 10 Cambridgeshire secondary schools (of 30) with the highest smoking 

levels.   

• There was no smoking cessation service available within the pilot school. 

• Trading Standards had identified two shops within the catchment that had failed 

on test purchasing results. 

• There was no local media coverage on positive news stories in relation to 

preventing the uptake of smoking at the time of implementation. 

 

The following report summarises the components of the Kick Ash pilot programme 

and the associated evaluation findings. These findings are based on information 

gathered from: 

 

• The Health Related Behaviour Survey (2008). 

• A focus group with the Kick Ash mentors (27) to identify headline areas to 

explore through a series of follow up in depth interviews with 8 (30%) of the 

group.  A detailed summary of the responses is included in Appendix A.  

• A facilitated review process with members of the Kick Ash Reference Group       

(assistant Principal, pilot school, the manager and project facing lead from 

Cambridgeshire County Council’s PSHE Service, the lead from NHS 

Cambridgeshire’s Public Health team, a communications officer and Trading 

Standards Officer from Cambridgeshire County Council and the Stop Smoking 

Service Coordinator from NHS Cambridgeshire).  See Appendix B.  

• Feedback from primary school sessions, students, parents and teachers. See 

Appendix C.  

• Test purchasing results.  

• Press coverage. 

• Smoking cessation service information.  
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Pilot School: Summary of student engagement   

 

Data type Numbers 

Mentors  29 

Year 8 students taught by Kick Ash Mentors  

Year 8 students pledging to be smoke-free 

210 

250 

Primary schools visited 

Year 5/6 students taught by Kick Ash mentors  

Parents attending primary school sessions 

10 

288 

58 

People attending the launch event from outside organisations 50 

Trading Standards 

Mentors in this group 

Number of business visits 

Number of test purchases  

Number of illegal sales 

Kick Ash mentors at BVC have also helped set the baseline for year two 

and contributed to 70 test purchases across the county.  

 

8 

23 

11 

2 

 

Camquit – Smoking Cessation 

Mentors in this group 

 

12 

Communications 

Mentors in this group 

Number of hits in the press   

 

8 

7 

 

 

Recruitment of mentors 

In a model similar to the ASSIST project (Campbell et al 2008) likely beneficiaries of 

the mentor programme were invited to participate in a focus group to agree the 
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characteristics and skills of a ‘good’ mentor.  Thirty three self-selected Year 8 

students who smoked or had a friend who smoked participated with the full support of 

the school. The focus group was facilitated by a member of the PSHE Service and 

the process led to the development of a job description for the role of smoke free 

mentor for which the Year 10 students in the pilot school could then apply.   Year 10 

students were invited to apply in a Year 10 school assembly. Thirty applications were 

received and 29 mentors were recruited from a range of social groups. One applicant 

was rejected on the grounds of inappropriate and conflicting behaviour.  

 

Summary of feedback on the recruitment process 

Kick Ash mentor focus group and interviews 

• Continue to hold Kick Ash recruitment assembly. 

• Increase the information about the job role in the application form.  

• Highlight the importance of schools inviting applications from a variety of young 
people from ‘different walks of life’ with different abilities.  

• Ensure a quick turn around time for applications and maintain correspondence 
with applicants. 

Reference group feedback 

• The recruitment process was viewed as a success as it served to promote the 
programme to Year 8 pupils. 

• Continue to promote Kick Ash as a leadership opportunity for reaching ‘hard to 
reach’ young people. 

• Continue to ensure buy-in from senior management. 

• Year 8 focus groups should be flexible depending on schools. 

• Establish a support network for future schools joining the programme.  

*See complete report in appendices. 

 

Mentor training programme 

One and a half days of formal training was provided to the mentors including:   

• An examination of the schools health related behaviour survey results where the 

mentors were encouraged to consider the results and theorise ideas and suggest 

interventions.    

• An exploration of concepts around characteristics of social groups as identified by 

13-15 year old pupils (reference) within the school setting; for example top boy 
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and low status girl and the impact on pupil’s decision making around smoking and 

risk taking behaviour. 

• An exploration of the media influences on smoking and decision making.  

• Work on active listening session and preparation for working with Year 5 and 6 

students. 

• A creative session where mentors opted to work in a particular area of interest, 

trading standards, smoking cessation or communications. 

 

The additional half day training enabled the mentors to work in their special interest 

groups. The Trading Standards group covered laws around underage sales and 

prepared through role play their upcoming business visits. The smoking cessation 

group covered level 1 brief intervention training and explored what a young person’s 

service would look like for the pilot school.  The communications group underwent 

media training in preparation for media interviews and set to work with various 

communication tasks; including creating the programme’s name: Kick Ash.   

 

Following the training, the mentors were given the option to ‘opt out’ of the 

programme. All mentors chose to continue in the role of Kick Ash mentor and signed 

a formal agreement and were awarded certificates of achievement.   

 

Summary of feedback on the mentor training programm e 

Kick Ash mentor focus group and interviews 

• Include more in the training programme on confidentiality and sources of 
support.  

Reference group feedback 

• 1.5 days training was appropriate for the programme. 

• Accreditation should be established for the programme. 

• Need to raise the profile of the use of the online platform STARZ in the first 
session as a means of communication with mentors and with primary pupils. 

*See complete report in appendices. 

 

 

Primary school component 

This component of the work saw Kick Ash mentors working alongside the school 

facing lead to deliver a new, dedicated PSHE Unit of work linked to the 

Cambridgeshire Primary Scheme of Work for PSHE.  The focus of the Unit is on 
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decision making around smoking and risk taking behaviour including the influence of 

social groupings, peer influence, family influence and the impact of the media.  

Following the session, parents/carers were invited to hear from the Year 5/6 pupils 

about what they had been working on, to meet the mentors and learn about their role 

and the purpose of the Kick Ash programme.  

 

Summary of feedback on the primary school component  

Year 5/6 pupil feedback 

(Reached 288 pupils in 100% (10) of the feeder primary schools for the pilot school) 

Year 5/6 students where asked ‘please write one thing you have liked about the Kick 
Ash session?’  The most noted responses included: 

� girls smoke more than boys 

� only 1 out of a class of 36 smokes  

� 4% of teenagers smoke at 13 years of age  

• Pupils commented on things they had learnt rather than on the process or 
experience of learning. 

• Pupils gained an understanding that smoking is a behaviour for a minority of 
people (as highlighted in the introduction by Scales et al 2009 young people tend 
to believe that more people are smoking than actually are in reality and this can 
influence their decision to take up smoking).  

Year 5/6 teachers feedback 

(10 primary school teachers completed a questionnaire on the success of the Kick 
Ash mentor session). Teachers: 

•  All rated the session as either very successful or successful  and believed that it 
had:  

   Developed pupils’ knowledge and understanding in relation to cigarettes, their 
effects and associated risks. 

•  Believed that pupils’ attitudes and beliefs about the use of tobacco and possible 
alternatives had been developed. 

•  Saw the programme as helping pupils recognise the impact that peer influence 
has on decision making and behaviour.  

• Believed that the programme would help them recognise the impact of the media 
and tobacco advertising.  

• The sessions where considered age appropriate, of a good variety and 
accessible to all children.  

• The mentors were seen as an enhancement to the learning opportunity the Kick 
Ash programme provided.   
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Parents/carers 

(58 parents attended the sessions, of those 23 completed an evaluation) 

• All (23) agreed with the aims of the Kick Ash programme. 

• Thee majority commented that utilising a secondary school pupil to help run the 
sessions as an excellent approach.   

Kick Ash mentor focus group and interviews 

• Include additional training to prepare mentors for questions from Year 6 pupils.  

• Provide more information/facts about smoking to increase the mentor’s knowledge 
base about smoking. 

• Involve Kick Ash mentors in the development of support materials for primary 
schools.  

Reference group feedback 

• Build in ‘knowledge attitude behaviour’ assessments. 

• Develop a train the trainers programme for primary school teachers. 

• Set goals around parental/carer involvement to assess outcomes for smoke free 
homes/cars objectives.  

*See complete report in appendices. 

 

Year 8 component  

A dedicated Unit of work linked to the Cambridgeshire Personal Development 

Programme was developed for Year 8 pupils. It was designed to build on learning in 

the Year 6 unit focussing on group identity, peer influences and peer pressure. Kick 

Ash mentors were trained with Year 8 tutors to enable them to deliver together the 

unit of work as part of a PSHE Conference Day on smoking and risk taking 

behaviours.   Mentors utilised this opportunity to promote their supportive role to Year 

8’s who may be feeling under pressure to smoke.  

 

Summary of feedback on Year 8 component 

Kick Ash mentor focus group and interviews 

• Ensure pupils are in mixed groups and not friendship groups in the Year 8 
sessions.  

• Review the structure and content of the Year 8 session; concerns were raised 
around age appropriateness. 

• Review content of training for the tutors and ensure they understand the Kick Ash 
mentors leadership role in delivering the Year 8 unit.  

Reference group feedback 
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• Adapt the Year 8 curriculum to reflect feedback from mentors. 

• Strengthen the train the trainer component of this work for Year 8 tutors.  

*See complete report in appendices. 

 

Trading Standards component 

Mentors were prepared by Trading Standards Officers to support business education 

visits and test purchasing.  Their training included role plays to help increase 

confidence.  Mentors provided input into Challenge 25 packs and helped develop an 

aide memoir for future mentors.  

 

All twenty three shops in the pilot school catchment area received a business advice 

visit from Trading Standards Officers focussing on the Challenge 25 pack of which 16 

involved one of four mentors from the Trading Standards Group.   

 

Eleven of the twenty three shops were test purchased using two of the pilot school 

Kick Ash mentors and two shops made illegal sales.  These illegal sales have been 

followed up with appropriate enforcement action and will be re-test purchased in the 

near future.   

 

The Kick Ash mentors from the pilot school participated in a series of test purchasing 

in the catchment areas of schools planning to come into the programme in 2010-

2011 to help establish a baseline.  Below is a summary of the findings.  

 

• There are 16 shops in catchment 1 and all of them were test purchased - 4 

sales were made (25% failure rate). 

• There are 17 shops in catchment 2 and all of them have been test purchased 

– no sales were made (0% failure rate). 

• There are 8 shops in catchment 3 and all of them have been test purchased – 

no sales were made (0% failure rate). 

• There are 17 shops in catchment 4 and all of them have been test purchased 

– 4 sales were made (24% failure rate) 

• A total of 69 tobacco test purchases have been carried out for all of the areas, 

resulting in 10 sales (14.5% failure rate overall).  Those shops have been 

informed of the sale and been sent a warning letter.  They will all be re-tested 

in the near future. 
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• A retailer questionnaire is currently being devised and this will be sent to all 

shops that have received/will receive a Challenge 25 pack in order to gain 

some feedback about the business advice visit. 

 

 

Summary of feedback on trading standards component  

Kick Ash mentor focus group and interviews 

• Include Kick Ash mentors in the development of further materials concerning 
young people. 

Reference group feedback 

• Ensure aide memoir is produced for business visits.  

• Improve process for getting young people to sign up. 

• Develop separate sustainability plan for this component of the programme.  

*See complete report in appendices. 

 

Smoking cessation component 

The smoking cessation group were trained to be Level 1 smoking cessation advisors 

and taught additional communication skills in reflective listening and basic 

counselling theory.  The training covered how to use a Carbon Monoxide (CO) 

monitor and designing specific smoking cessation services for the pilot school.  

 

Twelve mentors where accredited as Level 1 smoking cessation advisors; including 

operating CO monitoring equipment.  These mentors quickly identified who in their 

school could act as a Level 2 smoking cessation support person.  The mentors 

outlined a proposal for establishing a system within the school, where Kick Ash 

mentors act as buddies and accompany students, when appropriate, to their Level 2 

support sessions.   

 

A pathway has been established between the pilot school and the community stop 

smoking advisors. Unfortunately, to-date, we have not been able to train the 

nominated lead to a Level 2 smoking cessation advisor.   However, Kick Ash mentors 

have worked with CAMQUIT to establish a weekly programme for older students who 

have recently requested support.   
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Summary of feedback on smoking cessation component  

Kick Ash mentor focus group and interviews 

• Provide Kick Ash mentors with more information on young people’s smoking 
cessation services/the pathway in each secondary school. 

• Establish online mechanisms to encourage young people to seek support as 
required from the Kick Ash mentors. 

 

Reference group feedback 

• Establish who/what health provision is available before programme 
commences and provide training.  

• A number of changes need to be undertaken to ensure that the pathway and 
appropriate services are set up in each school, bearing in mind that each 
school will have different needs. 

• Map out smokers around each school and relate to postcodes from the Health 
Related Behaviour Survey (2008) and ask young people to explore why they 
think this is the case. Link these maps with test purchasing and joint 
CAMQUIT/KICK ASH promotion.  

• Produce support materials for this group. 
 

*See complete report in appendices. 

 

Communications component 

The communications group were trained to work with the media, on how to respond 

and conduct interviews. Their role was to lead the PR and marketing opportunities in 

a number of ways including: 

• developing the brand and applying this to marketing materials; 

• coordinating launch events and press photo opportunities; 

• leading on lobbying activities; 

• identifying specific communication channels.  

 

Specifically, the pilot school achieved: 

• branding and marketing materials;  

• well attended launch event; 

• four significant articles in the local press;  

• three mentors visiting the House of Commons to raise awareness with 

their local MP Jim Paice about Kick Ash and the loopholes in tobacco 

marketing on social networking sites; 
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• five-day residency on local radio station (Star Radio) thanks to two 

mentors on work experience who used their daily air-time to promote Kick 

Ash; 

• partner organisations and the national body Action on Smoking and 

Health (ASH) were kept up to date with the programme’s success via a 

quarterly briefing.  

  

Media training was provided by Cambridgeshire County Council’s Communications 

team. Eight mentors were taught how to work with the media including how to 

conduct, respond and prepare for an interview.   

 

Summary of Feedback on communications component 

Kick Ash mentor focus group and interviews 

• Continue media training for Kick Ash mentors with the possibility of offering it 

to others outside of the communications group. 

• Ensure communication channels for students to communicate about Kick Ash 

to the wider community and local decision makers.  

• Identify mechanisms to encourage communication across participating 

schools including a Kick Ash led newsletter/bulletin, online communication, 

Kick Ash mentors contributing to mentor training programmes and shared 

events. 

Reference group feedback 

• Set up a website and programme blog. 

• Identify ways to establish more community involvement and engagement with 

locality teams. 

 

*See complete report in appendices. 
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Health Related Behaviour Survey Results 

This Schools Health Education Unit (SHEU) survey has been running every other 

year since 2002 in Cambridgeshire involving all Year 8 and Year 10 pupils in all 

Cambridgeshire secondary schools.  Under exam-type conditions pupils respond to a 

range of health related questions including how many cigarettes they have smoked in 

the last seven days (see table 1). 

 

Table 1.  Percentage of Year 8 and Year 10 pupils that smoked one or more 

cigarettes in the previous week. 

 

Smoked at least one cigarette in the last week 

               

Pilot 

School % 2002 2004 2006 2008 2010 

Year 8/10 
2010 
M & F 

  Yr 8 M 4 7 0 6 3   

  Yr 8 F 20 6 8 3 1 2  

  Yr 10 M 34 36 11 15 11   

  Yr 10 F 33 31 19 21 15 13  

                

Cambs % 2002 2004 2006 2008 2010   

  Yr 8 M 8 6 4 4 4   

  Yr 8 F 12 9 8 6 4  4 

  Yr 10 M 23 18 13 12 14   

  Yr 10 F 29 26 21 18 16 15 

                

National % 2002 2004 2006 2008 2009   

  Yr 8 M 8 6 5 4 4   

  Yr 8 F 10 9 7 8 5  4.5 

  Yr 10 M 20 17 13 15 13   

  Yr 10 F 27 26 20 21 18 15.5 

 

There is a general downward trend in the number of young people reporting that they 

smoked one or more cigarettes in the previous week both nationally, across 

Cambridgeshire and in the pilot school.  In Year 8, in the pilot school, the rate went 

from 4.5% in 2008 to 2% in 2010 and in Year 10’s from 18% in 2008 to 13% in 2010.  

Comparing these to the Cambridge average in Year 8 we saw a 1% decrease from 
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5% to 4% and in Year 10’s we have seen no overall change, remaining static at 15% 

for 2008 and 2010.  We cannot directly attribute these results to the Kick Ash 

programme (which was implemented 6 months prior to this survey) but can make a 

reasonable assumption that it has contributed to this downward trend in smoking 

rates in the pilot school. 

 

Summary of key indicators: 

• 30 mentors recruited.  

• 250 young people aged 13 and 15 years pledging to ‘Kick Ash’ during a 
press photo call.  

• 1000 students pledging to support Kick Ash.  

• 10 primary schools engaged (100% of partner primary schools).  

• 27 mentors working with 290 students in 10 primary schools.  

• 80% of 10/11 year olds who experience the primary education 
programme have increased understanding of what influences their 
decision to smoke.  

• 23 business advice visits to local shops. 

• 5% reduction in smoking rates amongst 15 year olds in the pilot school 
against a national target of a 5% reduction by 2020. 

• 50 members of the local community including councillors and 
businesses pledging support for Kick Ash. 

• extensive local media coverage 

• positive feedback from students, teachers and parents during post pilot 
evaluation interviews  

- “I greatly admire the work that Kick Ash is doing in our local area .... 
to encourage young people not to start smoking." James Paice, MP 
for South East Cambridgeshire 

- ‘I wanted to help people, smoking isn’t a good thing and some people 
make it out to be good.  If I do this now I can help out people for the 
future’  mentor, aged 15 

 

Limitations and flaws  

There are four potential areas for bias with this evaluation.  Firstly, this report has 

been prepared by two members of the reference group who lead on the development 

of this programme, potentially skewing the presented results in favour of the 
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programme.   To limit this, all feedback has been included in the appendix for readers 

to come to their own conclusion about the acceptability of the programme.   

 

Secondly, the small numbers of students involved in the pilot would not be 

considered a statistically significant measure to attribute across this population group 

(11-15yr olds in Cambridgeshire).  The third limitation is recall bias as only a self- 

reported measure of smoking has been used, rather than a more clinical test such as 

salivary cotine testing, which would be considered best practice in this case.   

However, funding and acceptability need to be considered and we have not been 

funded to carry out this type of testing and as such have not discussed with young 

people if this evaluation method would be appropriate to them.   Lastly, no element of 

randomisation or blinding has gone into this programme, it has not been conducted 

as a research project.   

 

Conclusion and future steps 

Funding for Kick Ash was withdrawn in July 2010 due to government changes.  NHS 

Cambridgeshire and Cambridgeshire County Council have continued to fund the 

project facing leads for this work as we had four additional schools committed to be 

part of this programme.  Kick Ash is applying for funding from the Big Lottery to 

continue and based on this evaluation we are streamlining outcome measures to 

include: 

• Decrease by 4 percentage points in each partcipating primary school the 

number of 10/11 year olds who say they will definitely or might smoke in the 

future by the end of year two of the schools involvement in the programme. 

• 200 Year 10 (15/16 year olds) are recruited as Kick Ash mentors and are 

confident in leading Kick Ash programme activities by 2013/14. 

• Decrease the number of young people in Year 10 (15/16 year olds) reporting 

that they have tried a cigarette in the past week by 5 percentage points by 

2013/14. 

• Decrease the number of underage illegal tobacco sales occurring across 

Cambridgeshire by 20% by 2013/14. 

Kick Ash aims to be running in ten schools in total by 2013/14 by which time the pilot 

school will have completed 5 years of the Kick Ash programme, and the Year 5/6 

students from this pilot year will have the opportunity to be Kick Ash mentors.  Kick 

Ash will have reached a school generation and we will have a well developed  
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substantial evidence base on what works to prevent young people from starting to 

smoke cigarettes.   

 

This evaluation report highlights our methodology, our results and our limitations in 

developing this programme.  We hope it provides useful insight for others who may 

wish to establish a smoking prevention programme.  A new evaluation framework will 

be developed for year two of the programme to reflect the objectives and learning 

from year one.  
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Appendix A 

Summary of findings and recommendations from Kick A sh mentors 

 

     Summary of findings       Recommendations 

Recruitment and application process  

 

• The recruitment assembly generated interest and enthusiasm  

• The application form was easy to complete, encouraged 

applicants to think about their personal reasons for applying, 

how to engage interest in their application and how much 

content to include  

• The job description needs to strike a balance between 

providing sufficient information on the role of the Kick Ash 

mentor but not so much that it overwhelms applicants  

• Interviewing candidates for the role may exclude those who 

feel less confident; group interviews might be used as part of 

the selection process to reduce individual anxiety levels in the 

event of large numbers of pupils applying for the role 

• It was understood that applications were welcomed from a 

diverse range of pupils; those with different skills and abilities, 

 

� Advocate that schools prepare and hold a recruitment 

assembly for Kick Ash mentors using information and branding 

for a PowerPoint presentation and banner materials provided 

by the programme  

� Maintain the current application form but review and revise the 

balance of information included in the job description 

� Advocate group interviews for the Kick Ash mentor role when 

numbers of applications necessitate a further selection process 

� Stress the importance to schools of inviting applications for the 

role of Kick Ash mentor from young people with different skills 

and abilities, with varying levels of confidence and from 

different social groups 

� Maintain personal correspondence with the Kick Ash mentors 

during the recruitment phase  
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varying levels of confidence and from different social groups  

• Kick Ash mentors felt affirmed and ‘special’ as a result of 

receiving personalised letters confirming their recruitment to 

the role  

• The quick turnaround of the application process was 

appreciated. 

 

� Advocate a quick turnaround period for recruiting Kick Ash 

mentors to maintain interest and enthusiasm. 

      Reasons for applying  

       

Applicants were motivated to apply for the role of Kick Ash mentor 

for: 

 

• Personal/family reasons /desire to help others 

• Status and credibility in school 

• Personal satisfaction 

• Use in application for further education/curriculum vitae. 

 

 

 

 

 

� Ensure schools recognise and value the range of reasons 

young people apply for the role of Kick Ash mentor 

� Support young people to secure the benefits they are seeking 

through engagement as a Kick Ash mentor e.g. provide them 

with opportunities to have their role accredited  

� Identify accreditation options and provide support to Kick Ash 

mentors to achieve accreditation  
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    Expectations of the mentor role  

 

• The role of Kick Ash mentor was seen as more demanding but 

for some, more rewarding than other mentor roles in school on 

which they had based their expectations    

• The initial promotion of the programme understated the work 

with Year 6 and Year 8 pupils yet a desire to support work with 

younger people was a driver for a number of mentors 

• The communications work proved more demanding, time 

consuming and rewarding than anticipated 

• Active involvement in leading the programme work was 

affirming and rewarding  

• The time demand of the programme was greater than 

anticipated but was acceptable to the Kick Ash mentors. 

 

  

� Ensure that the job description for the role of Kick Ash mentor 

emphasises work with Year 6 and Year 8 pupils 

� Provide Kick Ash mentors with an understanding of how much 

time they will need to commit to the role. 

     Training and curriculum: Year 6  

      

• Kick Ash mentors were positive about the preparation and 

training for work with Year 6  but the need for more support on 

how to respond to children’s questions including personal 

 

� Include more in the training of Kick Ash mentors on responding 

to children’s questions 

� Involve the Kick Ash mentors in preparing materials for use 
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questions was identified 

• Kick Ash mentors felt listened too and respected by Year 6 

pupils 

• Kick Ash mentors felt well prepared in the use of teaching 

strategies and resources for work on peer pressure and 

influences on smoking behaviour but wanted more information 

about smoking overall and to be involved in the preparation of 

materials 

• Learning as part of the communications group was applied 

when working with Year 6  

• The Kick Ash mentors grew in confidence following delivery of 

the initial Year 6 session  

• Not all Kick Ash mentors working in Year 6 groups knew each 

other and some lacked confidence in working as part of the 

team. 

 

with Year 6 pupils 

� Provide more information/facts about smoking to the Kick Ash 

mentors to increase their knowledge base and confidence in 

responding to questions. 

� Introduce team building activities to enable Kick Ash mentors 

to feel comfortable and confident in working as part of their 

Year 6 team. 

      Training and curriculum: Year 8  

        

• Working with Year 8s proved challenging for the Kick Ash 

mentors; they felt that they weren’t listened too and that Year 

8s were more guarded in their views and less applied  

 

� Organise Year 8 pupils into mixed groups for the Year 8 

programme  

� Review the structure and content of the Year 8 session 
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• Working in form groups and friendship groups allowed peer 

pressure to influence the attitudes and responses of the Year 

8s and made group management difficult; working in mixed 

groups was proposed 

• Some sessions lacked structure and some tutors failed to 

establish ground rules leading to difficulties with group 

management and Year 8s being off task 

• Some activities engaged Year 8s more than others; the ‘top 

girl/ op boy’ activity needs to be reviewed. 

 

� Address during tutor training the issues of group 

management, the importance of establishing ground rules 

and ensuring adequate preparation time for tutors leading the 

Year 8 sessions. 

      Tutor training  

 

• Tutors needed more training and preparation to deliver the 

Year 8 session effectively 

• Kick Ash mentors felt under used in the Year 8 sessions and 

felt that tutors did not understand the part that the Kick Ash 

mentors were to take. 

 

 

 

 

� Review the content of training of tutors delivering the Year 8 

programme 

� Ensure Year 8 tutors understand the lead role the Kick Ash 

mentors have in leading the Year 8 programme work. 
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     Informal advice / support role  

      

• The whole school needs to be made more aware of the role of 

the Kick Ash mentors 

• Not all Kick Ash mentors were confident that Year 8 pupils 

would approach them for advice and support 

• Kick Ash mentors felt that they were better listeners as a result 

of the training but a number wanted more information and 

training on confidentiality, setting boundaries and providing 

practical support 

• The use of online sites to encourage interaction and discussion 

between Kick Ash mentors and children and younger people 

was proposed. 

 

    

� Kick Ash mentors should promote their role to the whole 

school and staff teams (e.g. through assembly programme, 

staff meetings etc)  immediately following Kick Ash mentor 

training 

� Kick Ash mentors work with Year 8 pupils (e.g. a focus group) 

to identify ways of building credibility and their confidence to 

approach the Kick Ash mentors for advice and support 

� Include more in the training programme for Kick Ash mentors 

on confidentiality and sources of support  

� Develop online mechanisms to encourage discussion 

between children and young people e.g. development of 

Starz and website. 

      Special interest group: Communications  

      

• The communications group members were clear about their 

role  

• The media training helped Kick Ash mentors to determine how 

comfortable and confident they were with media work and 

 

� Continue media training for Kick Ash mentors with the 

possibility of offering it to others outside of the communications 

group 

� Ensure adequate planning and lead in time for a Kick Ash 

mentor led launch event in school 
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some used the learning when working with Year 6 and Year 8  

• The opportunities to put the learning from the training into 

practice through radio interviews and promotional events was 

good for the Kick Ash mentor’s personal development and 

made those involved feel ‘special’; more mentor’s would have 

liked the opportunity to be involved with the media 

• Kick Ash mentors felt valued and proud to be leading creative 

decisions about the programme branding and logo and 

working with communications experts  

• Although they felt prepared for the launch event, some felt 

anxious about preparation of the content 

• For some group members delivering the assembly programme 

had extended them beyond what they believed they were 

capable of  

• Advocacy and lobbying evolved as new areas of interest and 

action for the Kick Ash programme/Kick Ash mentors 

• Greater networking across participating schools it was felt 

would  increase awareness, levels of activity and impact 

• There was lack of clarity and uncertainty about the level of 

engagement and involvement of the wider community. 

 

� Provide support to enable the Kick Ash mentors to develop 

new areas of interest and work for the Kick Ash programme 

� Ensure communication channels for students to communicate 

about Kick Ash to the wider community and local decision 

makers  

� Identify mechanisms to encourage communication across 

participating schools including a Kick Ash led 

newsletter/bulletin, online communication, Kick Ash mentors 

contributing to mentor training programmes and shared events 

� Review and identify ways of engaging the wider community. 
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     Special interest group:  Smoking cessation   

      

• There was lack of clarity about what actions had been taken on 

the development of the young people’s smoking cessation 

service 

• The intranet was proposed as a way of opening up 

opportunities for young people wanting advice and support on 

smoking to interact with the Kick Ash mentors/smoking 

cessation support 

• The Level 1 training was enjoyable but its impact was unclear.  

 

 

� Provide Kick Ash mentors with more information on young 

people’s smoking cessation services/the pathway in each 

secondary school 

� Establish online mechanisms to encourage young people to 

seek support as required from the Kick Ash mentors 

� Formalise the Level 1 training as part of the smoking 

cessation group’s training programme and make explicit the 

role of the Kick Ash mentors. 

 

      Special interest group:  Trading standards  

 

• Very clear about expectations 

• Felt well prepared for the business visits and affirmed and 

supported 

• Would have liked to have been more involved in influencing 

the process and development of materials and resources. 

 

 

 

� Include Kick Ash mentors in the development of further 

materials  concerning young people 
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     Personal gain  

      

• Greater confidence with both adults and younger people in 

speaking and listening  

• Developed skills for life including interpersonal skills 

• Greater confidence in working as part of a group 

• More confident in expressing personal ideas and opinions 

• New friendships and relationships as a result of group work 

• Felt valued by and a role model for younger children 

• Promoted self esteem and a sense of pride in their role 

• Increased self belief as a result of being taken out of their  

comfort zone and taking on new challenges 

• Created a sense of belonging, involvement and independence 

Improved school work. 

 

� Promote the wider benefits of being a Kick Ash mentor to 

other young people as part of the recruitment process and by 

Kick Ash mentors at other mentor training 

� Ensure schools use these findings as evidence of the wider 

benefits of the Kick Ash programme e.g. in promoting pupil 

voice, self esteem and inclusion. 
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Transcript from focus group with mentors 
 
Participants  
 
 
Recruitment 
 

 
• Wanted to be a mentor, 

• Good for CV/learning/increased opportunity to help young people, 

• Very quick turn around which was good, 

• Good pace/speed/good level of involvement, 

• More comfortable with writing than an interview, 

• The form was easy to complete, 

• The mentor role could have been better explained i.e. more on specifics on the role, 

• Thought it was more proactive in terms of mentoring than other mentoring roles, 

• Liked the fact they could ‘run’ the project, 

• Enjoyed the variety, 

• Lots of involvement at various levels, 

• Recruitment shouldn’t be about the most academic, but the most influential person, 

• Should concentrate on skills like ‘confidence’, 

• Look for a level of commitment in the applicants, 

• Could interview and see who would benefit the most, 

• Need to be careful about confidence as it helps some people to become more 
confident and they shouldn’t be excluded, 

• Teachers might not know who are best-in terms of social groups, 

• A variety of friendship groups should be represented 

 
 
 
Training and curriculum 
 
 
Year 6 work 
 

• Not sufficiently prepared to respond to yr 5/6 questions, how to cope with questions 
from year 6’s, especially personal questions (This was mentioned by many of the 
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mentors.) 

• Top boy/girl parts good 

• Would like to know more about smoking in general to be able to respond, like where 
to get help to stop smoking and all the patches and stuff.  

• Liked that we didn’t tell them just ‘smoking information’, felt that it was a good 
approach 

Year 8 
 

• Mentor training good but teacher training not in depth enough, felt teachers were 
bored 

• The top girl / boy approach was not appropriate for year 8’s 

• Teachers needed more training in reflective listening 

• Noticed year 8’s were more influenced by peers (mentioned a number of times) 

• Could do this in smaller groups, that are not friendship groups, 

• Could split into wider groups across the school 

• Year 6 better conversations + worked better than year 8’s, perceived year 8 didn’t 
care about this work,-don’t feel they influenced year 8’s (Lots of comments from this 
part) 

Traditional mentoring smoking 
 

• Teacher was good for smoking part 

• More role modelling for smoking 

• Doesn’t think people know they are there 

• Would like to cover confidentiality/information 

 
 
 
 
 
 
Special Interest groups 
 
 
Camquit 
 

• Not enough action from this group, 

• Liked the training about how to help people, 
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• Clear about what they were going to do, 

• See’s it more about developing over longer time, 

• Would like more meetings, 

• Start internet part of project, 

• Needed more information about time frames, 

Trading standards 
 

• Very clear about expectations, 

• Would like more information about process, 

• Well prepared through role play, and TW was very helpful in preparing us for when 
they walked into the shop, 

• More involvement in the process and less prescribed/would have liked to be able 
to influence this work. 

Communications group 
 

• Clear about expectations 

• Liked to be involved in creative decisions 

• Enjoyed media components 

• Had a lot of training opportunities 

• Liked the training from Simon 

• A bit time pressures for launch event 

• Good to be involved in the process, felt valued and responsible 

 
 
 
 
Personal gains 
 

 
• Confidence in speaking on the spot X 10 

• Helping younger children X 6 

• Fun X 3 

• Team working skills X 3 

• Listening skills x2 
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• Learning new things 

• More involved with school things. 
 

 
 
Transcript from interviews with Kick Ash mentors 
 
Respondents 8 (2 boys 6 girls) 
R = respondent  
 
1 Recruitment 
 
1.1 Application process (including selection and in formation) 
 
Process was very straight forward (x2) 
 
‘Hearing about the project through assembly was goo d’ 
 
‘Letter of application was challenging especially t rying to find something different to 
say which would stand out in the application proces s’ 
 
‘It was easy to apply - writing is a personal stren gth and I can express myself well in 
writing’  
 
‘The form had a job description which was good’  (2) 
 
Application form could have been more specific in describing the job description and what 
activities to expect as part of the role  
 
Application form was OK / easy to fill in / straightforward (5) 
 
‘I wasn’t sure how much to write (application form) , but it was good that we didn’t need 
parents to sign’  (2) 
 
It was very clear that anyone could apply and ‘it was good that we could give a personal 
view in the application’ (2) 
 
The assembly at school covered the content of the program and ‘we were sent a letter and a 
job description which really helped you think about  yourself ’’  
 
‘The information provided was enough to get interest ed but not to get our hopes up’   
 
‘I heard about Kick Ash at assembly, from Mrs Melli ng, who told us what it would 
involve. She made a very short presentation; I thin k she could have told us more’  (2) 
 
‘The only improvements that I can think of is that the application form might put people 
off; also maybe the assembly (recruitment) could be  more visual, maybe use a 
PowerPoint display’  
 
‘After the announcement in assembly there was a rea l buzz and loads of people were 
interested, but this died down a bit as it came to actually applying’  (R didn’t think it was 
a problem that this buzz died down and that not everyone who had been interested applied) 
 
‘There was lots of discussion amongst friends as to  what should be included in the 
application letter and friends gave each other idea s’ 
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R -  was incredibly focused on ensuring that her CV showed a broad balance and that she 
showed she was a rounded person through the ‘active citizen’ roles she took 
 
‘Interviews might have been good addition’ 
 
‘An interview could be good but it might put some p eople off.  Group interviews could 
be a way of thinning out applicants if you have a b ig number at other schools’  
 
R - thought that people who were less confident in talking would be less likely to do well at an 
interview and she thought that no one should be excluded 
 
R - was glad that there wasn’t an interview process as this would have made her less likely to 
apply, mainly due to her lack of confidence in talking to adults 
 
R - she really felt strongly about ensuring that a whole range of people were involved in the 
programme and that mentors with different skills and levels of confidence and ability were 
involved  
 
‘It’s important to get to those people who are not as likely to be involved’ 
 
Rs were clear that applications were welcome from anyone (3) 
 
‘The time lapse was okay, a couple of weekends, the n we got a letter, then three 
meetings’  
 
‘Receiving a personalised invitation letter in an e nvelope was good’  
 
‘A letter was sent out to us who were accepted, and I felt invited – it feels special to get 
a letter in an envelope ‘  
 
‘Receiving a personalised invitation letter in an e nvelope was good’  (4) 
 

Summary: Recruitment and application process 
 
• The recruitment assembly generated interest and enthusiasm  
• The application form was easy to complete, encouraged applicants to think about 

their personal reasons for applying, how to engage interest in their application and 
how much content to include  

• The job description needs to strike a balance between providing sufficient information 
on the role of the Kick Ash mentor but not so much that it overwhelms applicants  

• Interviewing candidates for the role may exclude those who feel less confident; group 
interviews might be used as part of the selection process to reduce individual anxiety 
levels in the event of large numbers off pupils applying for the role 

• It was understood that applications were welcomed from a diverse range of pupils; 
those with different skills and abilities, varying levels of confidence and from different 
social groups  

• Kick Ash mentors felt affirmed and ‘special’ as a result of receiving personalised 
letters confirming their recruitment to the role  

• The quick turnaround of the application process was appreciated 
 

 
1.2 Reasons for applying 
 
R applied for personal reasons (family member who smokes). R was proud to have had 
support from this family member and felt that the awareness levels of this family member had 
been raised. - ‘He wanted me to be a Kick Ash mentor. I made him mo re aware how 
strongly I feel about non smoking especially about my trip to London, he thought it 
would just be some little school thing ’ 
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‘I joined this program because I have family member s who smoke and I want to help 
out future generations.  We had to write down the r easons we wanted to apply which 
was really good’   
 
R had personal reasons for joining (a family member smokes) and this was part of her 
motivation for applying. She felt there was interest from home and that she was supported 
from home, but that no one was really interested or over supportive ‘If they ask I’ll tell them 
about it’ 
 
Being a mentor was a good thing to do ‘for your own good’  and that mentors have a status 
within the school 
 
R wanted things to put on her CV for application to 6th form and she felt Kick Ash was a good 
thing to include. 
 
Summary: Reasons for applying 
 
Applicants were motivated to apply for the role of Kick Ash mentor for: 

• Personal / family reasons /desire to help others 
• Status and credibility in school 
• Personal satisfaction 
• Use in application for further education/ curriculum vitae 
 

 
2 Mentor role  
 
2.1 Expectations  
 
R enjoyed the fact that as a Kick Ash mentor she got to do much more than she did as a form 
mentor 
 
‘It was really good to have a specific role’  (2) 
 
Expectations were mainly based on experience of being a form mentor (2), where a tutor 
would ask for help when needed. R’s experience was that the tutor rarely or never asked for 
help 
 
R felt she had been able to give her views and opinion and had felt her contributions had 
been valued – she had trained as a form mentor, but felt that she hadn’t really done anything 
in this role 
 
‘Outside of helping the Year 6 and 8s, I was not so clear on expectations; actually it 
was better than I expected – especially the launch and the fact that it was a “whole 
school” project’  (2) 
 
‘The whole programme was a lot more than I expected and it was really enjoyable’ 
 
2.2 Year 6 & Year 8  
 
 ‘I don’t think the information said that we would be visiting the year 6s’  (3) 
 
 ‘Include more on the year 6 and 8 side of things in the promotion of the project.  The 
programme changed as it went on which was good’   
 
It would be good to emphasise the year 6 and year 8 component at recruitment stage 
 
‘I expected to be raising awareness for younger stu dents - ‘I really wanted to support 
young people’ 
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R really wanted to build her confidence in talking to other people. She felt that she could 
achieve this by talking to younger children. 
 
 
2.3 Communication  
 
‘Didn’t have any expectations about the launch and how exciting this would be / how 
big it was going to be’  (2) 
 
R – was surprised by how big the launch was - had she known about having to talk to lots of 
different adults this might have put her off, but she was really glad that she had talked to the 
adults who had come to the launch. She felt she had lots to say about the programme and 
that the people she was talking to were really interested in what she had to say. She was 
proud of herself for improving these skills 
 
 ‘My expectations were not as high as what the projec t turned out to be, I wasn’t 
expecting the launch, the trip to London, and the a ctive media role’  
 
‘I needed to give more time than I expected, to do t he dramatic dance piece, but it was 
worth it – we also got some people outside of the K ick Ash mentor group involved in 
that - I had to reschedule some classes and even an  exam to be able to do it all, but I 
didn’t mind’.  
 
2.4 Leadership 
 
In terms of leadership, ‘I felt respected and valued and that the student’s  ideas were 
taken on board’ 
 
‘I didn’t think we would be running the programme a s much as we did’ . (3) 
 
 
2.5 Time commitment 
 
‘I didn’t expect Kick Ash to take up so much time, but it was good – being committed to 
it, you have to give up some of your time’ . (2) 
 
‘Kick Ash didn’t take up time at home and that was g ood’  (2) 
 
‘It was pretty much how I expected it – it took mor e time, but we were designing it as 
we went, so it turned out how we expected’  (3) 
 
 
Summary: Expectations of the mentor role 
 

• The role of Kick Ash mentor was seen as more demanding but for some, more 
rewarding than other mentor roles in school on which they had based their 
expectations    

• The initial promotion of the programme understated the work with year 6 and year 8 
pupils yet a desire to support work with younger people was a driver for a number of 
mentors 

• The communications work proved more demanding, time consuming and rewarding 
than anticipated 

• Active involvement in leading the programme work was affirming and rewarding  
• The time demand of the programme was greater than anticipated but was acceptable 

to the Kick Ash mentors. 
 

 
 
 
 



 43 

3 Training and Curriculum 
 
 
3.1 Year 6 
 
‘I didn’t expect so much training, but it was good.   We could actually have done with a 
bit more – there was a lot of talking about what wo uld happen, and we could have done 
with more practical training’  (2) 
 
‘Y6 didn’t ask many questions about the science sid e of what smoking does to you’ 
 
‘They offered their views freely’ 
 
R felt nervous initially to be working with people she didn’t usually work with in the first 
training session - felt that it would have been good to have some group mixing activities at the 
beginning to allow new relationships to be formed – ‘adults shouldn’t assume that 
everyone knows each other or is comfortable with ea ch other’ 
 
Y6 asked about people in the secondary school and whether they smoked R found it difficult 
to know how to respond to this without breaking confidences. Some more preparation on this 
would have been useful 
 
R was concerned about giving answers that might frighten or upset the Y6s  
 
The Y6’s were all really involved in group discussions and enjoyed the agree/disagree line -
they wanted more information about family experiences in particular - R found it difficult to 
know what to say as she was worried about offending them -  she was really sensitive to this  
 
R felt that more preparation for questions and comments would be really helpful 
 
More preparation for the family related questions from Y6. 
 
‘They knew more than we thought they would, it was easier to work with year 6’s, they 
listened – I would like more training on how to dea l with difficult questions. The focus 
was on fun and that made it really easy for them to  learn.  This is important’   
 
‘It was a good experience.’ 
 
R applied some of the learning from the radio interview training to the context of responding to 
Y6’s 
 
R was surprised by how involved all the Y6’s were and how much they wanted to share their 
opinions 
 
R felt really involved in the training and lessons and was pleased to be listened to 
 
R felt that having a crib sheet of facts about smoking would be really useful to secure her 
knowledge about smoking in case the children asked her questions 
 
R said that she was really sensitive to the possibility that Y6’s had family members who 
smoked 
 
Overall the training was good. 
 
With the Year 6s, we got loads of facts about adver ts and peer groups, and we had 
gone through all activities beforehand.  We went to  one school, and Cathy had already 
set out materials for us. (3) 
 
‘I felt well equipped to deliver the planned materi als, but I would quite like it if we could 
make up our own, using our own words – I’d be more comfortable using them’ 
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R felt that Year 6’s seemed to get a lot more out of the session than the Year 8’s 
Role-play was good, ‘we were confident as we had acted it out beforehan d – the children 
came up with good questions’  (3) 
 
‘I went to two year 6 sessions and it was quite eas y in the school I use to go to, and it 
was really good that the parents came in at the end .  I didn’t know anyone at the 
second school, and I felt a lot more confident afte r the first time’   
 
Three to 5 mentors at each school which was good (2) 
 
Good to engage with the parents. (3) 
 
‘I was surprised by the level of knowledge that yea r 6’s have and they asked a lot of 
difficult questions which I didn’t feel prepared fo r - It would be good to cover more on 
scenarios’  
 
R had a clear understanding of her role (2) 
 
‘Cathy (Murphy) had very clear resources – she intr oduced them to us, and there were 
sheets already written out for the mentors’  (2) 
 
‘The role-play was alright, I was confident with the  younger age group; the role with the 
Year 8s felt the same but it didn’t work so well  ‘(2) 
 
Would generally like more information on the stop s moking services that is what 
people can do if they want help, what services are available’   
 
‘This was really enjoyable as the year 6’s have a l ot of respect for you’  
 
 
Summary: Training and curriculum: Year 6 
 

• Kick Ash mentors were positive about the preparation and training for work with year 
6  but the need for more support on how to respond to children’s questions including 
personal questions was identified 

• Kick Ash mentors felt listened too and respected by year 6 pupils 
• Kick Ash mentors felt well prepared in the use of teaching strategies and resources 

for work on peer pressure and influences on smoking behaviour but wanted more 
information about smoking overall and to be involved in the preparation of materials 

• Learning as part of the communications group was applied when working with year 6  
• The Kick Ash mentors grew in confidence following delivery of the initial year 6 

session  
• Not all Kick Ash mentors working in year 6 groups knew each other and some lacked 

confidence in working as part of the team. 
 
 
3.2 Year 8 
 
‘The Y8 were more guarded about offering their view s’ 
 
‘They were confident in the peer group activity and enjoyed this activity’ 
 
R thought the section on adverts was really good and understood more about the power of 
adverts 
 
R found it harder to talk to them (Y8s) ‘some of th em thought it was a little bit cooler to 
smoke - it was harder for them to listen to me, the y did listen to me, but not as much as 
the year 6s’ 
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‘They could do it a whole class thing with some dis cussions. Maybe they could not do 
it in forms perhaps they could do it in random clas ses and they wouldn’t feel so ‘I’m 
just going to say what my friends think’ 
 
‘It was amazing how easily they (Y8) were influence d by the friends, but with the Y6’s 
they said what they wanted to say and weren’t influ enced by their friends’ 
 
‘I don’t know what to say in one of those situation s where you are put on the spot’ 
 
‘The Y8’s were in friendship group and this didn’t help the activities at all, because 
people were influenced by their friends in what the y said’ 
 
‘As a mentor, it was hard to engage with the groups , especially as they were arranged 
as friendship groups so they weren’t neutral’   
It was interesting to learn about the use of the ri ght words, e.g. using “low status” girl 
instead of “uncool” girl 
 
R felt that the Y8’s working in friendship groups was not helpful 
 
‘They should also separate the friendship groups, s o they are more random as they 
were all influenced by their friends.  The informat ion provided to them on cool boy etc 
was too young, it suited the year 6’s but not the y ear 8’s’ 
 
R felt that a discussion activity at the beginning would have been good (2) so that all the 
students got the idea of the areas they were going to be discussing and to encourage them all 
to feel they could participate. This would also allow the tutor to set out the no names rule and 
show they how to follow it 
 
R felt that more structure was needed, with more whole class discussion or work in a circle to 
help people to stay on task 
 
‘It was a little bit more intimidating. Some of the  girls had older siblings that I know, so 
it was more difficult’ 
 
‘There was lots of messing around from the Y8’s and  they were working in friendship 
groups - there was a lot of banter going on’ 
 
The group R was working with were talking on task but spent some time ‘trying to make me 
laugh’.  She would have liked some thinking time and strategies beforehand about how to 
manage a group who were going off task 
 
‘It was difficult to ensure the Y8’s didn’t use name s when doing the flipbook activity as 
the tutor had not set this ground rule’ 
 
‘They should also separate the friendship groups, s o they are more random as they 
were all influenced by their friends.  The informat ion provided to them on cool boy etc 
was too young, it suited the year 6’s but not the y ear 8’s’ 
 
R was very concerned about whether we would be stereotyping people too much in the flip 
book activity. ‘Not everyone in one peer group is the same’ 
 
R felt that the Y8’s working in friendship groups was not helpful 
 
‘I found with the Year 8’s that they didn’t want to  be different in front of their friends, so 
they didn’t get as much out of it; also some Year 8 ’s are already known smokers ‘ 
 
‘I think the activities worked reasonably well, but  maybe the Year 8’s would be more 
interested if statistics and facts were used – it m ight help them to focus’  
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‘I’d still do the Top Girl activity, just not with the flash-cards as they seemed too 
childish – might be good to use a computer-based to ol instead’ 
 
‘I think we could focus the year 8 work more on the ir future, e.g. preparing for being 
Year 10s, that way it might work better than Top Bo y and Top Girl, and some of the 
Year 8s suggested other more useful peer groups’ (2) 
 
‘I am confident as a mentor to Year 8s, but I felt a bit disappointed, a bit deflated after 
the contact with the Year 8 teachers and students - we got less support from the Year 8 
tutors than we’d have liked’ (2) 
 
‘With the Year 8s, the content was similar, just wit hout the adverts – they didn’t seem 
to engage as much, don’t seem to take PSHE days so seriously as the Year 6s, but I 
guess  they probably discussed in outside with thei r friends’  (3) 
 
‘They (year 8s) did do the work, but not without a push’  (3) 
 
The Year 8 day needs some work (2) 
 
‘It was really good to have the Year 8 sessions on t he same day as the launch, good 
that the Year 8s were involved in the photo-shoot’  (2) 
 
R found this component difficult; she didn’t think it was pitched at the right level - much harder 
to work with this age group.  Felt very awkward and had to rely on teachers to discipline the 
year 8’s but they also needed more training on the project. ‘The resources were not pitched 
at the right level and it would be good to separate  friendship groups’   
 
‘I think the content could be more complex for the Year 8s’ . (3) 
 
‘I felt that we could have had more training on the  year 8 work’ 
 
‘I think we could be involved in more PSHE days, th en they would be more aware of us, 
and come to us’  (3) 
 
Summary: Training and curriculum: Year 8 

 
• Working with year 8s proved challenging for the Kick Ash mentors; they felt that 

they weren’t listened too and that year 8s were more guarded in their views and less 
applied  

• Working in form groups and friendship groups allowed peer pressure to influence 
the attitudes and responses of the year 8s and made group management difficult; 
working in mixed groups was proposed 

• Some sessions lacked structure and some tutor’s failed to establish ground rules 
leading to difficulties with group management and year 8s being off task 

• Some activities engaged year 8s more than others; the ‘top girl / top boy’ activity 
needs to be reviewed. 

 
 
3.3 Tutor training 
 
‘The mentors were more confident in delivering the lessons than the tutors ’ (2) 
 
‘In tutor training, the Year 8 tutors could maybe d o with more training (X2); it would be 
good if they got a better feel for the session cont ent’ 
 
‘The tutor training focused too much on information  giving and not enough about the 
role the mentor will play in the classroom,  the te achers were not involved enough.  
The teachers needed a better understanding of the K ick Ash philosophy and the 
mentor’s role’ 
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 R felt the tutor ‘muddled through’  and wasn’t at all prepared for the work - she and the other 
mentors were not given a role and had to correct the tutor on occasions – ‘the tutor didn’t 
talk to us at all’ 
 
 ‘The teachers where not prepared enough, they need ed more training on how to drill 
down into people responses, they let the year 8’s j ust say what they thought and not 
ask them why they felt that way’    
 
The Y8 tutor didn’t talk to the mentors at all and didn’t use them in the work. R was unsure 
what to do so she just sat with a group of boys who were mostly off task and she wasn’t sure 
how to handle it. 
 
‘The Year 8 tutors treated us mentors more like addi tional students than helpers, and 
because of that, I felt much more comfortable worki ng as Year 6s’  (3) 
 
Summary: Tutor training 
 

• Tutors needed more training and preparation to deliver the year 8 session effectively 
• Kick Ash mentors felt under used in the year 8 sessions and felt that tutor’s did not 

understand the part that the Kick Ash mentors were to take. 
 

 
3.4  Informal advice/ support role 
 
‘I’ve been more of an inspiration to them’ 
 
‘I’m sure if they’ve got any problems they’d feel th ey could speak me.’ 
 
‘In providing informal support, I would like more t raining on how to deal with 
confidential information and setting boundaries wit h people who approach me’ 
 
‘I feel that the training has made me a better list ener, and I have a better understanding 
of body language, and how to give options to help p eople to make their own decision’ 
 
‘When it comes to giving formal advice, I feel conf ident and I know how to seek further 
help if I need it. I feel I know the right thing to  do but I would like more facts and 
figures’ 
 
‘When it comes to providing informal support, I’m u nsure if people will actually come 
forward from Year 8 and I’m not sure how to handle that’  (2) 
 
One of the Y8’s in R’s group had added her as friend on Face book and they had had a 
discussion about the day and how it had gone. She felt she had made a good new friendship 
here 
 
‘We found out that, as mentors, instead of us going to them, they (the year 8s) come to 
us if they have a problem.  I think that might not be so good, because if they have to 
come to us, then the problem is probably further on ’ (3) 
 
R felt that the whole school needed to know about the mentors and that this hadn’t really 
been achieved 
 
R suggested that young people prefer to chat about this sort of personal stuff online more and 
thought that the informal role of mentoring could be done through a chat site, like MSN R 
suggested that the mentors have a rota for monitoring the chat site and talking too young 
people and that it would need to be well advertised  
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Summary: Informal advice / support role 
 

• The whole school needs to be made more aware of the role of the Kick Ash mentors 
• Not all Kick Ash mentors were confident that year 8 pupils would approach them for 

advice and support 
• Kick Ash mentors felt that they were better listeners as a result of the training but a 

number wanted more information and training on confidentiality, setting boundaries 
and providing practical support 

• The use of on line sites to encourage interaction and discussion between Kick Ash 
mentors and children and younger people  

 
. 
 4 Special interest groups 
 
4.1 Communications 
 
‘My role was within the Communications group, and I  was very clear about what we 
were there to do’ (5) 
 
Training was really good and R particularly remembers the points about being short and to 
the point- she was also aware of how you have to be certain what you want to say and careful 
not to be caught out 
 
R was also wary of offending people and being sensitive to their experiences. She felt this 
had been a really useful element and she had carried this learning across to the work with 
primary schools. 
 
Should be more info and awareness raising about child labour and the big tobacco 
companies. ‘It would make me want to be a Kick  Ash mentor mor e because I’ll know 
more negative impacts about it and would probably f eel more strongly against it as I’d 
be more aware of what it can do - ‘I didn’t know that there was such a link with child  
labour and tobacco.’ 
 
R really felt she had achieved something with the logo and was really proud of it 
 
‘It was great to learn about developing logos, thin king of the target audience’  
 
R enjoyed meeting professionals from different fields and remembered speaking her mind 
openly about some of the logo designs 
 
‘I think that really good use was made of my contri bution, and it felt really special to be 
chosen for the trip to London, to do Star radio and  to get to follow up on the project as 
part of my work experience with Star radio’ 
 
‘It was really good to get the media training, how to stop talking sometimes and to let 
silence have an impact; how to use statistics and f acts to get attention’ 
 
‘They trained us really well how to deal with radio  interviews – they used phrases like 
“short sharp advice”, “keep it simple”.   (3) 
 
‘The media interview training was good but it made me realise I didn’t like it ’ (2) 
 
‘As an improvement, I would have liked to have had a n opportunity to take part in the 
radio interviews and the London trip, to make somet hing to show for all of the training’ 
 
‘I would have like to learn more about influences an d the media’ 
 
‘We got lots more preparation and training than exp ected, but it was all necessary’  (2) 
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‘We did things I would never have done before this – we gave five assemblies to 
different year groups all in one week, and spoke at  the launch’  (2) 
‘I think it was all quite good, I can’t think of an y improvements, it was all very 
supportive and not pressured’  (2) 
 
‘I felt prepared for the launch; I wasn’t quite sur e what the dramatic dance group were 
going to do, though’  (3) 
 
‘I felt really well prepared for the launch event, though a bit nervous about the dramatic 
dance piece’ 
 
‘It would have been nice to involve people from othe r schools – maybe we could have 
done more’  (2) 
 
R proposed incorporating music and animals into the project and talked about how dogs and 
children could be used for advertising 
 
‘It’s a pity the general community are not so aware  of the project’  (3) 
 
‘Kick Ash is real and out there- Its is not just so mething we are doing in school’ 
 
Summary: Special interest group: Communications  
 

• The communications group members were clear about their role  
• The media training helped Kick Ash mentors to determine how comfortable and 

confident they were with media work and some used the learning when working with 
year 6 and year 8  

• The opportunities to put the learning from the training into practice through radio 
interviews and promotional events was good for the Kick Ash mentor’s personal 
development and made those involved feel ‘special’; more mentor’s would have liked 
the opportunity to be involved with the media 

• Kick Ash mentors felt valued and proud to be leading creative decisions about the 
programme branding and logo and working with communications experts  

• Although they felt prepared for the launch event, some felt anxious about preparation 
of the content 

• For some group members delivering the assembly programme had extended them 
beyond what they believed they were capable of  

• Advocacy and lobbying evolved as new areas of interest and action for the Kick Ash 
programme /Kick Ash mentors 

• Greater networking across participating schools it was felt would  increase 
awareness, levels of activity and impact 

• There was lack of clarity and uncertainty about the level of engagement and 
involvement of the wider community. 

 
 
4.2 Smoking Cessation 
 
R felt that no action had been taken on the development of stop smoking services for young 
people 
 
Level 1 advisor training did not make a big impact as she couldn’t remember what she had 
done 
 
R felt that some shy people might not want to directly approach a mentor if they wanted to talk 
about smoking - she thought that shy people were more likely to have questions about it and 
be unsure what to do than confident people 
 
R thought that it would be good to have a page on the school intranet where people could ask 
for help and get in touch with a mentor, possibly anonymously - also thought it would be good 
to have a worry box somewhere in school which would enable people who could express 
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themselves better in writing to get in touch with a mentor - she also thought that some of the 
mentors might write responses -she thought this might lead to a conversation later 
 
 
Summary: Special interest group:  Smoking cessation  
 

• There was lack of clarity about what actions had been taken on the development of 
the young people’s smoking cessation service 

• The intranet was proposed as a way of opening up opportunities for young people 
wanting advice and support on smoking to interact with the Kick Ash mentors 
/smoking cessation support 

• The level 1 training was enjoyable but its impact was unclear.  
 

 
4.3 Trading Standards 
 
‘Clear expectations from this group and it was much  easier for me to work in a smaller 
group- role playing made it easier when we went out  to businesses’ ( emphasised how 
the clear explanations really helped him).  
 
‘This training was really good; role plays really h elpful and gave me confidence to be 
able to go in to businesses.  Theresa was great aft er each visit she would say what we 
did well and what we could improve on for the next one’  

 
‘This section felt very set and it would have been g ood to influence the content more, 
like the ID cards, we would have liked to take that  work further’ 
 
Summary: Special interest group:  Trading standards 
 

• Very clear about expectations 
• Felt well prepared for the business visits and affirmed and supported 
• Would have liked to have been more involved in influencing the process and 

development of materials and resources 
 

 
5 Personal gain 
 
‘Definitely gained confidence in speaking and workin g with younger students’ 
 
‘I was amazed at how strongly some people felt about  non-smoking. Some were really 
argumentative with their MPs. I thought we were str ong about non smoking, but other 
people were just amazing (visit to Westminster)’ 
 
‘I improved my confidence so much through out the p roject especially in speaking. I 
did the radio interviews and speaking in assemblies  and interviews. Before I was still 
fairly confident, but I’ve learnt some new skills’ 
 
‘Learnt some general skills about using open questio ning to encourage people to say 
what they think. She thinks she will use these ‘thr ough life’ 
 
R felt it was really interactive and she gave lots of ideas’ 
 
R gained more confidence in speaking to lots of different adults - particularly felt the launch 
gave her this opportunity and she spoke to loads of different people about the project. 
 
R was pleased that she had risen to some challenges that she wouldn’t have chosen to do, 
especially talking to a wide range of adults and expressing her opinion more confidently. 
There was no change in friendship status but she realised that you ‘have to learn to work 
with all sorts – that’s life’ 
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‘Being involved improved my confidence when speakin g at interview, being able to talk 
freely without needing to read from a script’ 
 
‘I liked working with younger students – I now feel  more like a role model for them 
I felt that my personal opinions were valued and th at we were leading the work, in a 
way this is scary but also really good’   
 
‘I am very proud of my contribution’  
 
‘I now feel I can achieve great things at school, a s part of the school’ 
 
‘I’ve made new friends within the mentor group, wit h people I probably wouldn’t have 
met otherwise’ 
 
‘I think I’ve overcome the pressures of speaking my  own opinion.  I will take that 
outside of Kick Ash, now I can be the first to spea k and also I have the confidence to 
have a go at everything’ 
 
‘I’ve definitely got more confident about speaking out loud in a group – before I’d think 
but not say what I think’  (2) 
 
‘I’ve found out a lot more about smoking’  (2) 
 
‘I think it helps me to make the right decision and  to talk to people in the family and the 
community about smoking’ (2) 
 
‘I was surprised to learn about how many people smo ke.  I was interested to see how 
the % will change over time’ 
 
‘The group was quite a new experience for me, and i t was comfortable’  (2) 
 
‘The people I was working with, I got to know them better – it brought the whole group 
together’  (2) 
 
R’s felt quite confident anyway before Kick Ash (3) 
 
‘I spoke to some people in the year more than I usua lly would, which was good’  (3) 
 
‘I really like being involved’  (3) 
 
‘As a mentor, at first I was very quiet, but now I’ m much more confident’  (2) 
 
R finds it hard to make friends and sometimes feel that she doesn’t say what she thinks 
because her friends are louder than she is. She sometimes felt a bit overwhelmed by the 
group she most closely associated with as some seemed a little louder than she is 
 
Listening and talking to others 
 
‘I find it easier to fit in with others and my scho ol work has improved and relationships 
have improved’  
 
Team work, noticing other peoples skills, more willing to help 
 
‘I helped family members (Father and Brother) to st op smoking and I really want people 
to listen to what we have to say’   
 
Would like the project to get bigger  
 
‘Better listener, great experiences that would neve r normally have had’ 
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‘Really good to see how year 6’s and 8’s see the wor ld.  The advertising component 
was interesting’ 
 
‘I made new friends that would not normally have sp ent so much time with and it made 
me more confident talking to older people which has  been really useful in work 
experience this year’ 
 
At first quiet as mentors but now I’m much more confident (2) 
 
R felt very independent and involved in the whole process - she had more say as Kick Ash 
mentor than she had had in other roles such as sports leader and learning mentor 
 
Summary: Personal gain 
 

• Greater confidence with both adults and younger people in speaking and listening  
• Developed skills for life including interpersonal skills 
• Greater confidence in working as part of a group 
• More confident in expressing personal ideas and opinions 
• New friendships and relationships as a result of group work 
• Felt valued by and a role model for younger children 
• Promoted self esteem and a sense of pride in their role 
• Increased self belief as a result of being extended beyond their comfort zone and 

taking on new challenges 
• Created a sense of belonging, involvement and independence  
• Improved school work 
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Appendix B 

 

Summary review from reference group  

Objective 7 

To establish robust evaluation processes to enable the project methods and outcomes to be 

analysed and shared to help shape best practice for tobacco control and young people. 

 

The reference group for this work consists of members from Cambridgeshire County 

Council PSHE service, Trading Standards, communications team, locality team and 

NHS Cambridgeshire Public Health team and smoking cessation service (CAMQUIT) 

and the school lead for Bottisham VC.  The reference group acted as a steering 

group for this work, it did not act as an accountable body monitoring achievement but 

worked collaboratively to guide the progress and development of this work.  After the 

launch event at Bottisham VC we held a half day review meeting to look at what 

worked well and what things we could improve in the future, below is a summary of 

this discussion. 

 

 

Recruitment 

Successful components Need to add/change or build o n 

Linking programme with enhanced PSHE 

programme. 

Using data from Health Related 

Behaviour Survey (2008) to promote to 

schools.  

Developing person specification was a 

good tool for recruitment to the 

programme. 

Thirty is the maximum number of 

participants for this programme per 

school.  

The school appreciated the team feeling 

Need to build up evidence to present to 

schools.  

Ensure management team feel 

supported to deliver this project.  

Engage health service within the school 

as soon as the school has decided to 

take part. 

Sell the project as a leadership 

opportunity and promote the concept of 

reaching ‘hard to reach’ young people.  

Write up key guiding principles of this 

programme, which include the 
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from our involvement and found this 

support extremely valuable.  

 

importance of schools ensuring they 

recruit a cross-section of students from 

all walks of life. 

Year 8 focus group can be more flexible 

in schools depending on their needs – 

can be a marketing opportunity after the 

mentors have been recruited.  

Capture case study from (or form) Year 

10 mentors. 

Develop a network of support for 

schools.  

Sustainability  

Ensure the recruitment process is sustainable by providing all the appropriate letters/ 

logos,  marketing materials from BVC and PowerPoint presentation etc. 

More immediate actions  

- Capture Case Study  - DF and CMU to coordinate 

- Conduct focus group – DF and CMU to coordinate 

- Write up key guiding principles – DF to draft for circulation 

 

 

 

Training 

Successful components Need to add / change or build  on 

Structure of the day very successful. 

Will continue with 1.5 days worth of 

training and lunchtime sessions.  

Multiple certificates were appreciated.  

Raise profile of Starz in initial session. 

Switch listening skills session to the first 

day from the half day.  

Each lead can now plan content of each 

of their sessions and provide a plan so 

we can all pitch in and cover for each 

other.  

Need to ensure accreditation for the 
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mentor program.  

Sustainability  

Sessions are planned out for upcoming schools and everyone is briefed on each 

others work so we can cover each others sessions.  

More immediate actions 

- Each lead to plan out sessions for August reference group meeting. 

- DF and CMU to circulate the new outline for the training sessions.  

- EN to ensure all this goes onto Communities of Practice website. 

- GF to lead on organising accreditation with CMU. 

 

Curriculum 

Curriculum will be covered in more detail by Jon Pratt, DF and CMU in a separate 

meeting, below are some suggestions from the reference group to be fed into this 

discussion.  

Successful components Need to add/change or build o n 

Primary schools sessions were far better 

than expected. The benefits for the 

mentors were considerable and we 

would like to keep this component.  

25 Primary Schools have been identified 

for Year 2 and we feel as far as possible 

we would like to engage all 25.   

Circle head meeting was essential.  

Review content of the media session to 

include components about how 

cigarettes are portrayed in films/TV 

shows and video games.  

 

Sustainability 

Obtain a signature from Year 6 and Head teacher that they are committed to the 

programme and will take on training component in year 2.  We need to consider more 

how we change this into a train the trainer model.  

More immediate actions 

- CMU, DF and JP to meet and review and feedback to reference group.  
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CAMQUIT 

Successful components Need to add/change or build o n 

Level 1 training was very successful with 

mentors.  

Launch event had shown CM that they 

had all taken on learning.  

Establish who/what health provision is 

available before programme 

commences.  Provide training as soon as 

possible to those staff members.  

Revise and re-arrange training, plan out 

sessions. 

Additional session to include CO Monitor. 

Map out smokers around each school 

and relate to postcodes from Health 

Related Behaviour Survey (2008) and 

ask young people to explore why they 

think this is the case. Link these maps 

with test purchasing and joint 

CAMQUIT/KICK ASH promotion.  

YP could sit in on CAMQUIT clinic. 

YP could come out when we have 

market stalls for promotion.  

Four leaflets to be developed on the 

following areas:  

- Leaflet for parents of secondary 

school children to include how a non-

smoking parent and a smoking 

parent can engage with YP.  

- Leaflet for parents of primary school 

age children on risk taking 

behaviour.  

- Leaflet for mentors – your role as a 

stop smoking mentor 

- School stop smoking service and 

how they can access it.  
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Sustainability 

Prepare all sessions so other reference group members can cover and have a 

CAMQUIT staff member shadow Claire in the development of this programme over 

year 2.  

More immediate actions 

- DF to ascertain who the health people are in the upcoming schools and provide 

details to Claire to arrange training.  

- CM to plan out sessions. 

- EN to liaise with public health analysts and ascertain smoking maps for each 

schools.  

 

 

 

 

Trading Standards 

Successful components Need to add/change or build o n 

Home visits with parents were great as it 

gave parents first hand information of the 

service.  

During taster session the test purchasing 

component to be described second to the 

business visits as some YP got a bit over 

excited about this and perhaps didn’t 

communicate process with parents as 

well as we would have liked.   

Sessions can now be planned out.  

Ensure aide memoir is produced for 

business visits.  

Need to improve process for getting 

young people to sign up.   

Sustainability 

Sessions planned out so other reference group members can cover.  

More immediate actions 

- TW to plan out sessions with CMU assistance. 
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- TW to update evaluation.  

- TW to coordinate pre-test purchases around upcoming schools with BVC 

mentors.  

 

 

 

Communications 

Successful components Need to add/change or build o n 

Developing branding was great. 

Simon Cobby session on media training 

was very successful.  

Continue with mini launches in each 

school.  

Plan out sessions for each school and 

identify new options for more student 

generated marketing. Include social 

media training. 

Each school can identify its own colour 

for the logo.  

Develop website ASAP.  

Start a project blog.  

Prepare conference presentation/ 

abstract so each of us can take this to a 

conference if the opportunity presents 

itself. 

Ensure copyright is included on all 

materials. 

Provide key dates for smoking, so we 

can map out press releases.  

Need more community involvement and 

engagement with locality teams.  

Sustainability 

Plan out sessions, develop website and teach all reference group members how to 

add information.  In terms of the reference group, it was decided that we would have 

less frequent reference group meetings that include all heads from each school and 

then have smaller working groups as required for work.  
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More immediate actions: 

- Include copyright information on branding. EN to forward details. 

- EN and MH to set up website. 

- EN and MH to plan out sessions.  

- GF to lead on community involvement and engagement with locality teams. 

- EN/MH to prepare outline of conference presentation/abstract for circulation to 

reference group. 

- MH to circulate Communities of Practice details and deliver some training on 

COP at next reference group meeting. 

- EN to provide MH with key smoking dates for planning press releases.  

- MH to update communication strategy. 

 

 

This summary demonstrated the process the reference group went through to 

examine each component of the programme and make changes and improvements 

to be able to take the Kick Ash programme into other schools.  Key changes include: 

 

• Engage health service at the school during initial set up phase, 

• Establish accreditation for the programme for mentors, 

• Kick Ash mentors to develop stop smoking support leaflets, 

• Establish website and other social media opportunities, 

 

Sustainability is a high risk factor for the Kick Ash programme and as such we are 

continuously looking at ways to embed the Kick Ash programme into core work, 

including: 

• Establishing training package for schools including training materials, 

• Establishing marketing materials, 

• Establishing safe informal communication methods between mentors and 

young people wanting to stop smoking, 

• Ensuring school health leads are routinely invited to smoking cessation 

training. 
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Appendix C 

Summary of Year 6 Sessions in Primary Schools  

August 2010 

 

School 

Name 

Number of 

children in 

the class 

Quotes in response to the question ‘Please write one 

thing you have liked about the Kick Ash session’. 

Fen Ditton 20 ‘About who can influence me into smoking and how.’ 

‘How bad smoking is and how you can stop yourself 

from smoking.’2 

‘People smoke to look cool and become popular.’ 

‘I learnt more about the causes of smoking.’ 

‘That smoking can kill you in a slow death.’ 2 

‘Smoking isn’t cool.’2 

‘That smoking gives you wrinkles at an early age.’2 

‘That smoke can kill you and can make you have bad 

breath.’ 

‘Its bad to smoke when you are young or older.’2 

‘That people who smoke are more likely to drink 

alcohol.’ 

Fulbourn 29 ‘Not many teenagers smoke.’5 

‘Girls smoke more than boys.’14 

‘Smoking adverts are targeted at different people.’2 

‘I have learnt that the people who sell cigarettes target 

the people most likely to start smoking – young people.’ 

‘Uncool people smoke more than others.’ 

‘That uncool and ordinary people are more likely to 

smoke.’ 

All different types of people smoke.’ 

‘Which types of person may be forced to smoke at a 

young age?’ 

‘The age you have to be to buy cigarettes.’ 

Kettlefields 22 ‘Only one person in a class of 25 smoke.’7 

‘How they sell tobacco.’ 

‘Smoking can affect your appearance.’4 

‘You look older because you get wrinkles.’ 
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‘That is can do more damage to you like throat cancer.’ 

‘Smoking can affect everyone.’ 

‘The type of people who are more likely to smoke.’2 

‘Anyone could be a smoker, not just naughty people.’ 

‘Nothing really, my mum’s told me everything, she 

works for the NHS.’ 

‘That most people don’t smoke because of the 

dangers.’ 

‘Cool people are more likely to smoke.’ 

Swaffham 

Prior 

33 ‘I learnt that only 1 in 36 13 year olds smoke.’4 

‘That 4% of teenagers smoke at 13.’ 8 

‘I have learnt that there is a bigger percentage of 

people who don’t want to smoke.’ 

‘It is more likely for trouble makers boys, cool girls and 

uncool girls to smoke.’5 

‘Smoking makes you look older.’ 

‘Smoking doesn’t cause brain damage.’5 

‘I learnt to respect other people’s views.’ 

‘It’s not clever to copy sometimes, as it’s not cool.’ 

Great 

Wilbraham 

30 ‘How dangerous it is to smoke.’2 

‘Smoking is horrible.’3 

‘Smoking affects your appearance.’ 

‘Even if you want to join in with popular people you 

don’t start to smoke.’2 

‘Smoking changes your mood.’ 

‘Smoking is worse than you think.’2 

‘Only one person in an average class of 30 will 

smoke.’4 

‘I have learned about peer pressure and this has 

helped me decide I will not smoke.’ 

‘That different people who are ordinary want to smoke 

because they want to hang out with popular people 

when actually they’re the only one who is smoking.’ 

‘I don’t think I learnt anything new, but I thought the 

session was really fun.’ 

‘If you have more than 10 you might die.’ 
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‘If you smoke you get out of breath more.’ 

‘You shorten your life if you choose to smoke.’ 

‘People who smoke can be nice.’ 

‘Not always you can tell if someone smokes from their 

clothes or their appearance.’ 

‘That people start smoking for lots of different reasons 

i.e. peer pressure, parents or just to fit in.’ 

‘every smoke takes 5 minutes off your life.’ 

Teversham 19  

Swaffham 

Bulbeck 

16 ‘More girls smoke than boys.’13 

‘I was really surprised about more girls smoking than 

boys.’ 

‘That on average only one person smokes regularly in a 

year 8 class.’ 

‘That tobacco had rat poison in it.’ 

‘More about the type of people who are more likely to 

smoke.’ 

‘Smoking is so bad it can kill you.’2 

‘Listen to people who regret smoking, better not to 

smoke, take advice.’ 

‘When you smoke you don’t run as fast.’2 

‘If you smoke it could affect my career.’ 

Burwell 66  ‘That one in 34 year 8’s will smoke.’4 

‘I would think that more people in Y10 smoke.’ 

‘Cigarettes have really bad adverts.’2 

‘I learnt that it kicks in quite fast.’ 

‘The popular you are the more likely you are to smoke.’ 

‘That it might take a long time for the effects of smoking 

might kick in.’ 

‘The people who are more likely to smoke are uncool 

girl, popular girl and boy.’ 

‘I have learnt there are a lot of consequences from 

smoking.’ 

‘To not smoke and help people not to smoke.’ 

‘Realising its not cool.’ 

‘Smoking makes you thinner.’ 
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‘That people may have different opinions depending on 

what type of person you are.’ 

Bottisham 36 ‘That cigarettes are the most addictive legal drug ever.’ 

‘If smoking will make you popular still don’t do it.’ 2 

‘That smoking can sometimes make you popular.’ 

‘Don’t copy people if they are smoking.’ 

‘That some people smoke to look cool.’ 

‘Only one person in a class of 36 would smoke.’7 

‘That not many teenagers smoke.’2 

‘Tar sticks to your lungs.’ 

‘That uncool girl would smoke.’3 

‘That there are specific groups of people who would 

smoke.’2 

‘Smoking gives you cancer.’3 

‘Why people might start to smoke.’ 

‘That nicotine is the worst drug in Britain.’ 

‘People smoke for an image.’ 

Cheveley 17 ‘How bad it is to smoke.’3 

‘That 1 in 20 in a Y8 class will smoke’3 

‘You can do sports when you smoke, but slower than 

anyone.’2 

‘That people smoke to get popular.’ 

‘That you can make your own mind up about smoking.’ 

‘If you smoke a bit of nicotine stops oxygen.’ 

‘What kind of people smoke.’ 

‘That smokers live a low life and a short life.’ 

‘Not to copy other people and not to act cool.’ 

 

 

 



 64 

Y6 Teacher Evaluation Summary 

 

1a. To develop their knowledge, understanding and attitudes relating to cigarettes, 

their effects and associated risks and consequences 

Very 

Successful 

42% Successful 57% Unsuccessful  Very 

Unsuccessful 

 

 

b. To develop attitudes and beliefs about the use of tobacco and possible alternatives 

Very 

Successful 

29% Successful 71% Unsuccessful  Very 

Unsuccessful 

 

 

c. To recognise peer influence and its affect on decision making and behaviour 

Very 

Successful 

100% Successful  Unsuccessful  Very 

Unsuccessful 

 

 

d. To develop attitudes towards media and advertising of tobacco 

Very 

Successful 

71% Successful 29% Unsuccessful  Very 

Unsuccessful 

 

 

Further comments about the learning objectives. 

‘We have just this week (after the session) completed the HRBS. All children very 

clear in their responses about smoking on this survey. The afternoon had a big 

impact on them.’ 

‘Knowledge of the risks of tobacco already good. Perhaps attitudes were not 

explored enough?’ 

 

 

2. Were there incidents of unexpected learning for the class as a whole, or for 

individual children? 

‘Yes they were encouraged to examine their own views about smoking.’ 

‘Realisation that ‘smokers are not all also alcoholics, covered in tattoos, hoodies and 

vandals.’ 

‘There were moments of recognition of ‘types’.’ 

 

 

3. Please rate the following: 
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 Excellent Good Fair Poor 

Age appropriateness of the 

activities 

86% 14%   

Pace of the activities 71% 29%   

Length of the session 57% 42%   

Variety of the activities 71% 29%   

Accessibility of the activities to all 

children 

71% 29%   

 

     3. (cont) Do you have any further comments about the nature of the activities? 

Good variety, children engaged. 

Appropriate for the age and stage. 

Stimulating and engaging resources – the children loved them.’ 

 

4. What would you say to another Y6 teacher who was considering becoming 

involved in the Kick Ash programme? 

‘Definitely worth doing.’ 

‘Well worth it. It’s something different and a memorable addition to the PSHE 

curriculum.’ 

‘I would definitely recommend it.’ 

‘It was good at provoking thought about what kind of teenagers they are likely to be – 

and is that okay? Do they want to be different stereotypes?’ 

‘Sign up - it’s a very worthwhile project.’ 

It was an effective and rewarding session where the children grasped the reality of 

peer pressure and smoking. My class now have the tools and decision making skills 

to ‘kick ash in the future. Very worthwhile.’ 

 

 5. Do you feel the presence of the Y10 mentors improved the experience for your 

class or enhanced their learning? Please describe. 

‘Y10 pupil presence was a strength of the afternoon as far as our pupils were 

concerned.’ 

‘Yes, I thought the students were mature, helpful and very good at acting in role.’ 

‘Yes, it was helpful to have someone more their age saying what they did, made a 

welcome change from adults ‘telling’ children. This was the most relevant aspect of 

the whole programme.’ 

‘yes they could share their experiences of teenage.’ 
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‘Yes they were being talked to by their peers – not an adult, plus they already knew 

the Y10’s as they had come to the same school.’ 

‘Absolutely. The Y10 mentors being close in age meant the children looked up to 

them and valued their knowledge/experience.’ 

 

 

 

6. Any further comments? 

‘Thank you for a great input on our afternoon. Our parental response was 

disappointing but we have had a huge run recently of parental meetings, maybe it 

was just one too many.’ 

‘Well done everybody.’ 

‘Thank you for all your hard work.’ 

‘Thank you for a well run, informative and hugely valuable session.’ 

 

Summary of Parent Drop In Sessions in Primary Schoo ls 

August 2010 

 

School Name No. of 

Parents 

attending 

No. of response 

forms completed 

No. of parents in 

agreement with KA Aims 

Fen Ditton 9 7 7 

Fen Ditton Quotes 

Having a teenager from a local secondary school is an excellent idea. It makes things 

seem more on their level. Great!’ 

‘Anything that gets young children talking and thinking about smoking is brilliant.’ 

‘I think it is fantastic that older children are coming in to school to talk to the Y6’s. It is 

a problem they will face soon and I think to be able to discuss with children who have 

experienced it is invaluable. Thanks you very much.’ 

Fulbourn 4 4 4 

Kettlefields 8 1 1 

Swaffham Prior 7 7 7 

Swaffham Prior Quotes 

Crucial to prevent sales to children - need very rigorous proof of age scheme in small 

shops. I know they sell to people underage. Great scheme thanks.’ 

I think it’s a fantastic programme, that young adults are advising children on the 
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reasoning behind not smoking. I think younger adults will be listened to more than a 

parent etc.’ 

‘Very well presented by pleasant motivated students. They showed genuine concern 

–good role models for the year 6.’ 

‘Yes, I support the programme – giving the children the tools to cope if the situation 

should arise, is really important.’ 

‘I think this is really very well done and could be shown to even younger children. 

Maybe the cub and scout group would be really good.’ 

‘Anything that provides children with the ability to think it’s okay to say ‘No’ to 

cigarettes/drugs/alcohol can only be a good thing. Good to see children of Y10 

saying it’s okay to say ‘No’. 

Great Wilbraham 8 4 4 

Quotes Great Wilbraham 

‘Great to involve the older students with the younger pupils at Primary School. Thank 

you.’ 

I like the intelligent adult approach to this anti-smoking campaign. Breaking 

stereotypes/myths around smokers and more than the usual ‘It will kill you’ message. 

‘I just wish this programme had been running while I was of school age and has a 

positive influence on the ‘lucky’ youngsters, like those today.’ 

Teversham 5 0 0 

Swaffham Bulbeck 7 0 0 

Burwell 1 0 0 

Bottisham 5 0 0 

Cheveley 4 0 0 
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